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1.0 PVLOJECT HISTOrvY, FUNDING MD SCOPS 
1.1 Year Project began widerjm^ 
see 97 - Cl969:J) 

Project Q7 1970 

No. ^7 - 1971 

2.0 FUlNlDIMG (ilark all that apply) 

2.1 1-Any P.lio:: funding of BILINGUAL prograii. If Title 

VII continues or e>qDands that prograra 

0- -no prior funding mentioned 

2.2 Year prior fimding began 

. 2.3 Prior bilingual pro^'ram involved;; 

1 - early childhood Cpi*^© - - 

2- eleLientaiy studenlis (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

2.4. Source of prior bilingual -program funding:; 

1 - local ^--university ■ 

2- .state ' 5-federal (specify);^ 

3- foi.mdation 6-other (speoifjO 

2.5 (pCONCURRaiT funding of progra:ii(s) , if cooperating 

with Title VII program 

0- no concurrent funding laentioned 
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1- early childliOGd (p3:^e iO 

2- elerAentary students (grades 1-6) 
^^Secondary students (grades 7-12) 

4- teachers 

0- not specified 

2.7 Source of concvurrent funding^ if cooperating \iith Title VII 
program; 

1- local 4-federal (specify) „„ 

2- state . 5-other (specify) 

3- university 6-found£ ru-^'-ort _ 

2.8 Total Title VII grant (first year only) 

2.9 Total fuaids for concurrent program (s) cooperating^ witii 
Title VII (vlr.rb ysc.r) 

3.0 1-If a UNIVSrjSITI is worlzing with the Title VII prograi'a. 
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2.7 



2.8 
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4.0 SCOPE of PROJECT 

4.1 Numbers of schools involved in Title '/II prograr.v, 
-l^one 4-four O^not specified 

2- tv;o 5-five 

3- three 6-other 

4.2 Total number of students in prograi:; A. First year 

D. Second year 
C. Third year 



4.1 



U.2 k 

C 



4.3 Grade level of students in progx-amr nuiuber of classes per 
grade and total number of students by grouped grade levels 
(by second y.ar)^^^ H^ber of '♦.3PSK...0 



Grade Classes . 

PS^-PreSchool ' 

K-I(iidgtn 

PSK TOTMj mo. students PS and K 



Gx-ade Glasses^ A.. O 

gSgrade 7\',.r2^' \lR7 

^B^grade 8 ^ ^ _ . 

9-grade- v " , 

B J 9.7... TOTAL students gr. 7-9 



p 




V'-^rade 1 

2- grade 2 

3- grade 3 .... 

4- grade 4 

5- grade 5 " 
6"-grade 6 _ 

A TOTAL students gr. 1-6 



4.4 1-All classes graded 

2- All classes ungraded 

3- Soi-ae classes ungraded 



10- grade 10 

11 - grade 11 ... 

12- grade 12 

C TOTAL" students gr. 10-.12 



a. 



3-Soi-ae classes ungraaea -j . 5> 
If ungraded, specify ages or grades grouped together: I jljO Q,1?:b 

5.0 PI10CESS VAIlIiiBLES - STUDENTS (Sociolinguistic) 

5.1 Students Dorainant and Mative language interaction and 

cultural affiliation (indicate nuiiiber of students in each 
category and specify cultural affiliation in box) 
. : (Circle any inf crBation which is inferred and irrite INF. ) 



Total 

Non-English 
Mother Tongue 



;^-JIon-Eh£^^ . bpmijian . 
I .N-E Dom - NSiT , 



\9n 



- Erigiish. PpBunantj 5.0 
"li'-E^Dom - KEi'IT ' 



c' 



Total 

English 

Mother-Tongue. 



WE don 
N-EiiT 



No.-. 

15"? 



II2 E-Dom - HIT 



E dora 

NH-'IT 



2- Don 

S'iT 



III. 

Ho 



.70 s3 H 



gi'aae ana xotai n-unber oi stUQents cy grou;:-&c grride levels 
(by second year) 

Nunber of ' ' Iteiber of ^-3 I'SK . . 0 . 

G??-de Classes Grade Classes A O 

PS-?reSchool (T^grade 7 % " B /Q? 

K-Itodgtn _ (ggrade sT ^ " c ' 

PSK TOTAL NO. students PS and K 9-gi->ade -j", 1" ' 

B J^J.TOTilL" students gr. 7-9 



P 



1 -grade 1 

2~grade 2 ..11.*.!]".^ 

3-grade 3 /^L.'l.*,?* 
4.--grade 4- 

5- 'grade 5 ^ 

6- -grade 6 " 

A TOTAL students gr. 1-6 



10- grade 10 

1 1 - grade 11 . 

12- grade 12 ] ^.1*^1-. 

C TdTiiL' stucfent^ gr. 10-12 



4.4. 1-All classes graded 4.. 4, 

2- All classes ungraded 

3- Some classes ungraded ^ ^1 . ^ 

If ungraded, speciftr ages or grades grouped together :_2Z.. _^tlS QrO^O'€^ 

5.0 P?.OCESS Vi?JulBLES ~ STUDENTS (Socioliuguistic) 

5.1 Students Dominant and Native language interaction and 

cultural affiliation (indicate nwaber of students in each 
category and specify cultural affiliation" in box) 

(Circle any inf omation v/hich is inferred and va-*ite INF. ) • ; 



1. Total 

Non-English 
i'lother Tongue 



, Total 
English 
iiother-Tongue 



' I . N-E Dom - NEIIT ^ 

13L1 



I Total Non-English 
Dominants _ 



: *: Eri£^li sh DoLiinant; 5.0 
II.E-^Dom - NEiiT 



NE doi: 
N-EtlT 



II2 E-Dom - HIT 

II Total English 
Dominant , .7.jP. 



E dom 
NSI-iT 



III. 

Il-Don TT. 
2iIT 2 

Tot".l Z-Dom 
11= Ilj-i- II, 



7P 3H 
10 3H 



Npnr-J^^ish . Dominant 
N-E Dom N-EInT 



Non-Snglish ■ Scaiiiple: a native Spanish speaker 
I iotherv Tongue v/ho uses Spanish in most contacts 
though he may Iniovr English 



Engli Doninant 



English 
Mother Tongue 



N-E Dom - 



MT 



Example: (rare) a native English 
speaking Puerto I'ican child;, ' 
I born in Nev; York who returns 
I to Pu;^rtc I-iico and becoa.:os 
i Spanish dominant 




E-Dom 



Example: a native Spanish 
speaker v;ho uses Spanish onljr in 
fai-iliar contacts and English 
. AA all others scliool, work. 

E:.:aviples i I )a native E. speaking 
acculturated Axaerican who may 
or luay not know a second lang. 

2)a native E. speaking 
liexican-^Auerican child who has a 
minimal receptive !mov;ledge of 
Spanish^ but has a Latin culture 
affiliation 
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Indigenous Jimericans : 

A1 Navajo ^ 

Cherolnee • 

A3 Othoi' (speciiv) '^o • 

A TCm No. of /:;;,erican Indian^ ' ' ; ; ; 

^ericans of other etlinic bacl-rouids : 

B1 IJexican-Anerican 
B2 Puerto-llican 
B3 Culjan 

B/^ Other Spanish-A-ierican 

(specify) 
B Tern No. of Spanish- 

spealcing Americans 

C Portuguese-Zuaerican 

D Franco-Aaerican 

* 2hinese-ii;ierica.n 

G Eslcimo 

H Ilussian 

J Other 

I TOTAL nuraber of N-SiiT tai-cet 
students . 



Per Cent of if inferred, 
iooal iitudents check (v/) 



/J 

r' 
/J 



B1 
B2 
B3 








/v5 

... . . .. . 


34. 




C ' 


c 






D 







F " ■" 
G ■ 
E ■■" 




...... 

. 




J ■ ■ 




p 

c * 






U7 





^1 JBicxcic ( 

II T0T.1L number of aiT students 
otner than target population 



SI 35. 

32 31 



15, ^ 



70 



.3M 



Po^linant language ' i^Tfl^l ■ 

2-Spanish — " _ ' 



Per Cent 



5.5 Students' Doainant Language and 5bctent of Bilingualis. 



of students in prograiu : Students 
Number 



/J ;. not 



Sjoeo,., 



iJo. 



Iteiber of students Bilinp-ual 
to any extent / 



% I not . on3.y. listening ^'spea^ring 
i spec . I comprehension,, labilitv . 



33 Cul:an 

uU Other Spanish- A::eri can 

(s'oeciftj-^ 
B TOTAL No. Spanish- 

spea^iing iiiericans 



C 
D 

V 

G 
H 
J 



P or tugue se -/uner i can 

Franco-iffiierican 

Chine s e -iiier i can 

2s!.:iriio 

llussian 

Other 



34 



C 

D 
F 
G 
K 
J 



I TOTilL niiiabt. 
students 



of iJ-EiIT, tar.^et 



r* 





4b 



5.3 Etliiiic identity of English notlier tongue students other than target 
population^, if specified; by iiia'aber and pe"r cent. 



f 



21 .6lo.c^ii^ . 



II TOT.IL number of EilT students 
other than target population 



10 



5.4 Students' native language or uother tongue if DIFFE:j3KT 
from their dominant language. 

(specify) 

Ppr^nant, ji.angua5e. Different Native Lanpua^ie iv-Pk^r 

1~English . _ ...... 

2-Spanii-Ji ... _ . 



Per Gent 



5.5 Students^ Doninant Language and Sctent of Bilinr^aalisri 



Doninant language 

of students in prograrA 



E 70 



English 

A ^ J\merican 

Indian 

ilavajo 

^ Cherokee 

■^3 ^ ^ ^ Keresan 

^ Other (spec.) 

B *t3Ln Spanish . .^,(, 

C \ \ Portuguese 

D ' , . French 

F \_ Chinese 

G _ ^ ^. Eskimo 

H !.-xissian ^ 

J ■ Other (spec. ) 



Nunberr of llonolingua]! Huiiber of students Bilingual 
Students I to any extent 



not 
spec. 



i.O. 



3H ^ 



no''': .only listening ^speaking 
s'oec.j comisrehension * ability 
i No. % :No. % 



ERIC 



5.6 Tcecruitment of Students; 



5.6 



page 



i/ 0 not specified 

1 - English Mother Tongue and Non English ilother Tongue 

Students are required to participate in the bilingual program 
: 2 - Only N-Si'iT are rec^ired to take prograr:i; ELIT'g participation 
is voluntar;^'- 

3 ^ Both EiiT and lT.-.Si'iT partipipation is voluntary^^ (in addition 

li. Students selected afecorjKife to some criferia^^of project (.^^^g^^^^^^ 

5.7 ^ 



4 



70 



to 



5.7 



■5.8 



Proportion of E--:)oin pupils in project area: see Chart 
n.Si- not specified on the cnart 

Coneunity Gharactei^i sties (marl: ally that apply )^ v 
do if more than one category, indicate percem: for eacnj 



•1 

2 " 

4 ~ 

5 



inner city-ghet to ^barrio 
raajor city 

sraall city, tovnn or suburb' 

ixir8.l5 farxA ' ^ 

other (specify) 
reservation 



5.S 



A. Socio-econOiHic status of 'K-EMT participating students 
(indicate specific percent of low SES) 

B, Average faxiiily incorae^ if iuentioned 
n.s. _not specified 

5.10 Socio-econoncmic .status of Ei^IT participating students 
(indicate specific percent of low SSS on the blaiil:) 
n.a. -not applicable (no El'IT) 

00 -not specified 

5.11 Proportion of migrant students in project 
(Indicate specific percent) 

n.s. - not specified 



5.8 



5.9 



A, 



5.10 j±: 



h5 



11 




6.0 SOCIOLINGUISTIC SURVEZ 

6.1 Project states that a gQoiolingTAiotiG jjuji ' ^^oy :. 

• I for , II for 

II-ElaT group ' El IT grpv.p 

^ :0 was made . ^^ J^, , 

. 2 v/ill be made , . . 

' 0 "^^^ mentioned 

6.2 If a sociolinguistic s"arvey was or v/ill be made, 
maric all groups included; 

I N-SiT II EtiT 

.X . Jf .. 



parents • 
©children 

teachers 
4- comxmity 
5 othei-s 



C3 

I 

II 



\ 

T 



6.2 I i,.2,.> 



.5.0 



Cbipunity CharacteristiGS (raarl: ally : that apDly) 
(% if more than one category^ indicate perbenx for each) 

•1 



2 
5 



inner city-giaet to ^"barrio 
majoi\ city 

small city J tovm ot suburb 
i-uralj farm. 

other (specify) 
reservation 



i 



5.9 



A, Socio-econoinic sta'ttis of N-EMT particip^Lting students 
(indicate specific percent of loi; SSS)* 

B, Average family income ^ if iuentioned 
n.s.^not specified 



5.10 : Socio-econonomio -status of HIT participating students 
(indicate specific percent of lo\r SES on the blan]:) 
ri.a. -r.ot applicable (no MiT) 
00 - not specified 



5.11 Proportion of raigrant students^ 
(indicate specific percent) 
n.s. - not specified 



in project 



5.9 A. sSOJ^ 

?.ic h S 



5.11 ...^ClJ/o 



6.0 sociOLiiiGuisTic sunw 

Rxre-v-NVi te-cv.c-k'€-r jvSfvA.der^V Qu.es KT5v>t-^ <x.\V<r'5 1(- 



6.1 



Project states that a jmoioling-uiotio ain'vojr 
■ I for II for 

Ii-I3iT group' 'IlTx grpup 

(J)vras made . ^Sf....^.. z 

2 will be made 
0 nontioned 

If a sociolinguistic survey was or be aade, 

iTiarIc all groups included; 

I N-EI-IT II n ;T 

X jr.. 



II 



6.2 



6.2 I 

II 



Q) parents 
©children 
U^teachei^s 

U comunity 

5 others 

(specify) 



± 



Langiiage doainance of- N^-ZliT groups (chec:: A parents. 3 children;, C ,. teachers) 

will be detemined by the extent each language is used in different donains 
through various iieans of cornrnunication. 



specify extent descriptively r never* sometii-aes; aluays 6 
a^J^^^"^ ^ USE EIIGLISH 



6.3 
La 

caiAiNs 2 V .ijs^i|ij^ :sA^^ 

1 HoLie 

2 Church 

3 School 

5 Socializing 

6 neighborhood ' 

7 filia-TV^radio ' 

8 i'iagazines nevte 

9 Others 
... (specify) 



- .Q 

0 



B 
C 



G?>Jo€-S4n o^o (to . 1 



oup Testing 
and 

Research POMONA UOTPIED SCHOOL DISTRICT 

TITLE VII PARBKT QUESTI0MAIR2 ' 

This information is required for our State and Federal government year-end 
evaluation report. It will also used in improving our Title VII Program. 

1. Has your child improved in his school vrork 

this year? ■ ■ ■ ■■ 

yes no 

2. How has your child's attitud ' , school changed? — 



3. Please check any school activities you have been involved in this year: 

_Advisory Coimnittee . Field Trips Classrocm Program 

PTA ^Sports Dances- 



'Helping Mother Open House , — Others 



(explain) 



U. How does your school help you become involved in school activities? 



5. How could the school help you become more involved? 



6. How have instructional aides helped your child? 



7, How have the liaison people helped you? 



8. • Do you think this program should be continued 

.next year? — ---- 

yes no 

9. Please check those activities you know your child has been involved in 
.because of this program: - ^ • , 

__Sports . . F ield Trips _ 

.Special Programs ___Plays and Drama 



"Running for School Office Classroom Officer. 



10. Comments:.- 



jERIC 



Form 5 



6.4. If not included in survey, hov/ was student ^s language dcHinance 6,4. I ^~ 
deterniined? I II II 



I'l-Iiii-iJ. 



1- inferrec ...naiiie ^ u j • U t ^70 

2- established by formal testing of. students r , 

3- assessed by informal means (specify \\o\i) \ 

4.-not mentioned how lanrAiCu7e doiainaiice was , ' 

detoiuiined ' 

6.5 S ocioli n, ^istic Survey i ncJ„ude.5J (check all that apply) 6. 5 Q 

An analysis to deterriiine if an interlanguage exists 

in the coimaionity^ (e.g., a raixture of t\70 languages 

i/hich serves as a single systein of coMiiionication for 

a group of people ) . " . * 

1-yes 

0- no 

;jcciolir.^v.istic rAirvoy incluxles ito:::a covering t 

6.6 N-EtlT parents* attitudes toward raaintenance of child's 6.6 (j) ^ 

N-MT in particular domains of use or complete shift 

to English 

1- yes 

0- no 

6.7 S^T parents* attitudes toward their children's learning 6.7. . O 

of the N-aiT language ' , ■ ^ " 

1- yes 

0- no 

6.8 Children's own attitudes regarding tho Gooond langVLag e 6.8 V 
p^y-»y^^^j "^ hgy a ro iQarn i ng an d the speakers of that language 

6.9 . If not included in survey -how were parwital and/or olv-^ pVCLC>\ 6.9 [ 

coiiiiiiunity attitudes toward N-Sl-IT maintenance 
determined? , 

1- v/ill not be assessed 

2- will be assessed, method not specified 

3- has been or v;ill be assessed by raethod other .than 

^ sociolinguistic survey (specif^^ hovO_^^ \ 




6.10 1 -After sociolinguistic survey is ina.de^ how does it influence 6.10^ 

program? (specify) (e.g. transfer or naintenance instructional ^ 1 

programs) 6 rowA^v a.\oou^V C-trV^CclvN C^V>d-n.aC4 ' ff**"^*!^^ 

•not mentioned vj/^ . . (j ' ^ ^ 

0||? t> I 



0-not mentioned ^/"^^ i 0 
7.0 STAFF SELECTION 



;roup of people) 



6.6 



6.7 



6, o 



6.9 



1-~yes 
0~no 

:-'Ocic-lii;; V-ictic owi'-roy incl.udes itoi.c coverings 

iJ-3.IT parents'' attitudes toward naintenance of child's 
N-3iT in particular domains of use or complete shift 
to Snglisi; 
l^yes 

0- no 

S-'IT parents^ attitudes toward their children's learning 
of the I 'T language 

1- yes 
0-no 

Children's own attitudes regarding tho .- sooond lanc^us p g e 
• yi i oy aro . iQuyning und the speakers of that language 

If not included in survey hov; v/ere par^ital and/oro^r^ pVOLcX, 

coiiuaunity attitudes toward K-Sl-iT maintenance 

determined? 

. 1-will not be assessed 

2- will be assessed^ Tiiethod not specified 

3- has been or vrill be assessed by iiiethod other than 
sQciolinguistic svirvey (specif;^?- hov/) . ^ ^ 



6.7 



o 



6.8, 



I 



6'.S 



7.0 

7 



,10 1 -After sociolinguistic survey is made, hoi; does 5.t influence 6.10^ 

program? (specify) (e.g. transfer or naintenance instructional i 
prograjfls) 6 rou-a*>v Ol.\o©«-cV C€^rV^v »fx cVnowv-na e»s fprO*iC.C_' 
0-not mentioned h [ ^ ^ ^ 

STAFF SELECTION f ^ 

,1 Linguistic backgroimd of project teachers, by nuiaber in each category; 
(indicate non-English language in each box) 



Language dominance not specified 
r^^ .J^ Mother tongue not specified 

3.^: not specified v;hether monolingual or bilingual 



(if any infomiation is not 
specified; cross out that 
heading and complete the 
rest of the chart) 



I N E Dom. 

II E Dom 
jj- E Dom^ 



^ 



A Total Number 
Monolingual 



B Total Number 
Bilingual 



Total Iteber 
of Teachei-s 
N .O... 



7.1 



I A., 

■ I B 

II A 

II B ' 

III A ; 

•III B . 



No. 



P 



A 
B 
N 



13. LQP 
-3. 
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7*2 Linguistic background of project, aides or paraorof ossionals. by niiinber 
( indicate non-English language in each hoy.) 

1. , L anguage dominance not specified 

2, ^ M other tongue not specified 

o.^ ^ ^Kot specified whether monolingual or bilingual 



A Monolingual 



B Bilingual 



(if any information is not. 
specified, cross out that 
heading and complete the 
rest of the chart) 



I N-E Dom 

II E Bom. 
E^■IT 

II E Dom 
^ N-EfiT 



A Total number 
Monolingual 



7.2 



No. 



I A 

I B 

II A 

II B 

II.A 

II 'e 
1 



% 



B Total Number 
Bilir^^ial 



N Total Number 
of aides or 
paraprofessionals 
^ 



7.3_ 



7.3 Language (s) used by bilingual p rograr x toaolierss 
■ (l-Iarlc all that apply) 

1 - Bilingual teachers teach in only one language 

la-Bilingual teachers v/ho teach in only oiie language teach in their 
dominant language, v/hether that is their native or second language. 

Bilingual teachers who teach in only one language teaqh in their 

native languages 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual te^achers teach in both their native and second language, 
regardless of v;hich is their dominant language. 

0- language(s)uBed by teachers not specified 

Language (s) used bv bilinf?ual_.7v^->;v^ri chides o r paraipr of CGsionals r 7. A 
(1-iark all that apply) ~ ^ — 

1- Bilingtaal aides instruct in only one langaiage 
la-Bilingual-, aides who instruct in only one language teach in 

■ their dominant language,, whether or not it is their native language, 
tilmgual aides who instruct in only ono lang. teach in their native lang.s 
lb-only if nativcv lunguago is -Ico thoir dcninant Ir.n^^^^ 
1c-v.VGn if native : language is not their doLiinant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, . 
regardless of which is their dominant language. 



' ; II A 

II E Dom " ! II B 

EMT ! , . II A 

II^E 



II E Dora ' ' 1 k jO, 

1 N-EiT . ] ■ B ^ lab 



N Total Number 
A Total Nvunber B Total Number of aides or 

Monolingual Bilingual paraprof essionals 



-2x 



7.3 Language (s) used by bilingual prof^rara toa clisy.ss 7 . 3 c»Z> 

. (Mark all that apply) 

1 - Bilingual teachers teach in only one language 

la-Bilingual teachers v;ho teach in only one language teach in their 
dominant language, whether that is their native or second langu^^ "e, 

Bilingtial teachers who teach in only one language teach in their 

native languages . 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of v;hich is their dominant language, 

0- language(s)uBed by teachers not specified 

7.4- Language ( s) used by bilingual_n-o ,-rrj.i cidos or parajiroroj^^^ ^ 7 . A 

(Nark all that apply) - - -^^ 

1 - Bilingual aides instruct in only one langTiage 
la-Bilingual aides who I.nstruot in only one language teach in 

^ their dominant language^ whether or not it is their native language, 
i.'ilingual cides v/ho instruct in only one lang. tccch in their native lang. : 
lb-only if native lungua^e is ::leo thoir dcnincnt li..:igu..p;e 
1c-v.v^..n if nativo language is not their dorainant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which is their dominant language. 

■ O-language(s) used by bilingual pro -idc-s not Dpocified 

7»5 Cultura l affiliation of teachers, aides, project director and evaliaators by 
number and percent Cllark all that apply) Specify f>nl+.iir>al .nffil tTnr> . 

A. Teachers No. % B. Mdes No. % C. Proj. Director D. Evaluator(s)No. % 

€ u , r r\ cx w\ e,.g. _ _ ______ ____ _ _ - 

0-not specified \ ~~ — 



FRir 



7.6 Selection of MjT. teacjiexs f roiu ..locals cprnniniitj , pace 



O-rTo'tlFecifTed'^ 7-6 Ho. 



7.7 



7.7 >Io. % 



I'teiber of N-aiT prograra teachers from local community _ 
and. % ^„^_of toial N-EiiT teachers • 

NiJiTuiar and Proportion of., teachers aiid ai^des^ of^,s_^^^^^ 
culi^a^r^^;^^^ Jl-.S|iX .students J:, 

indicate specific percent on the blanli^ or- 

if specified descriptively^ 
l-fev7 

A t£.achers: 2^some - v 

= .aides S^nany 
A-most 

5-iaore than half 
0-not specified 

no ^ s 

Teacher QualiLficatioiLs - Trainiiig and o:q?orienco prior to ^or^ • it -v^S 

{MVckte^ 'niif^V of teachers t^/itli each qualification,^ 7.^.12^ ^^^i^A^ 

If given) 

n.s.-qualiricaifcions not spcified 

O-nrpvious courses not specified 
1 teacher ".uust -.leet a specified le:..el of language profxciencsr on a 
^' :-£nda;dized proficienqy ifest of. rfche non.lBgli.la language throv.gh 

which (s)he v;ill instriiiLct 
? teacher mist meet a specif5i.ed le^el of coBBunicative competence m 

thrnS-Snglish language determined ^ - rf^f^T^'tl!™ 
3-._..previou:s teaching through »-52dT (in country wnere .zt is a nabive^^^^^^ e.. 

languag%. in Peace Corp:s.): gon- 
4, previous:^ teaching in local are^31ve in tLuc coiximity petence 
5; conrB&B In N-^niT lang'oiage strucfeire and usag9^ iingiiistics or FL training 
• 6/\^]I courses in literatiir|'' 01: 

9/'*"* ^rc^urses in tL;,.:ihing 2SL/audio l±:igTial a^^ ''""^'^ 
10""^ courses in siethods of teaching H-SL-iT language/lansTiage develop^^ient 
ll-'.micourses in iaethods of teaching :eontent ^Ce.g.^thTin 
12/1 '^certificati®! in ESL/or e:.rperience teaching SSL 
13/ ^"certification in teaching N-EllT 

lU." cross cultural courses ■ _ 

15.."''^ courses in the cultural heritagB.., values, deep culture of N--^1T o. 

l6.:i:oth^q^^ ^~^A^^^^^v>a\ ^o^^ 

8.0 STAFF DEVmOPHEN?^ '^ ^^ • ^ g^-^^^TcV 

• B ~f ^^^^ 

O-No staff training nention^i^. 
8:.l .Kie. pixg^g^J^ A. Ffer . 5, For Para- 

and^.j^r^'g^ MJ^Mi .^plte^d^ prof os s iohals . 

(rnrk £..11 that apply) 

n.s.--Trainijl|: indicated; but na-^^ ??|^ BpecifliiBd . 

1-Engllsh asi :!&eir second language , . 

iriS!.^ 2-The l^chi-ng-' of English as a seconjf. language 

a;.^ . iheir i^wei::nd language.^^^_.^._,.. 



■ ■ • ■ 3-nany 

5-more than half 
O-not specified 

V'.S' Teacher ^^ualificat^^^ - Training-and Grqiorienco prior -oroiect '^^o^'s ^ 

TindrcaW nmocr of teachers v/ith each qualif ication^ 7^^ tl^ ?r 

if given) 

n.s. -qualifications not spcified 
0-previous courses not specified 

I. teacher inust ineet a specified level of language proficiency on a 
standardized proficiency test of t'^ie non-English language through 
which (.s)he vd.ll instruct 

2- , teacher raust raeet a specified level of coi?Jiiuriicative competence in 

the non-English language deteirained by a structux-ed intervie;/fiuency 

3. previous teaching through H-EtiT (in coimtry vrhere it is a native^^^ative- 

language, in Peace Corps) co'^- 

4.. ^previous teaching in local aref^live in the coy.r.auilty petence 

5._ _CQursos in N-HiT language structure and usag^ lingiiistics or FL trainin 

6. .1.,. courses in K-E literature" oi-: literacy in Spaiaisli 

7. nust be hilingT.al 

0. any previous education xhrougli I'j-EiiT/content of courses lea,rned tlrrough 

9»._ courses in teaching ESL/audio liiigual approach lI-IiiT 

_10./_;^ courses in methods of teaching N-EIIT language/langu,age develop::ient 

II. ^couxsBs in iflethods of teaching content (e.g. raathjin N-MT 

12. ^^certification in ESL/or e:.cperience teaching SSL 

13. ^ ^certification in teaching N-Ei-IT 

1/+. cross cultural courses r.: 

15.-Z.lI-COTirses in the cultural heritage^ values, deep culture of N-EMT or 
16.. _other qualifications; specify ll-L' travel. ^ 



^oc-^i *.VN A> cW> b '» \ f 

£fiuO STAFF DEVELOPl-rSKT. r t ^ ^ ^ 



0-No staff training "mentioned 
8.,1 The^ P.?!Pii?i^^ .is_£f f er^^^ A, For B. For Para- 

§.?l4. YpJT. Pilj^a2i::pXG^^^ P^^'qcsionals . 

(raark all that apply) • - * 

n.s. -Training indicated, but nature: not specified 

1- Snglish as their second language 

2- The teaching of English as a second language^ ^ 1 " 
3'-5 as their second langLiage_. ■ ""^ 

4- -The teaching of X as a second language 

5- IIethods of teaching other acadenic subjectV ' ' 

6- Methods.of teaching other acadeiiiic subjects ' ' ' ^ ^' 
in X language 

J'- ^eCXCJr^Vl^ft TDiV'rv-^vXKV^t^^ —-^-.^^ . . . 

State d r-oals of teacher training ar e; 8-2 l l Ij T^p (1 Students 

1- -Uiiderstandin,^:' of socio--cvJLttiral values and practices or ^ " 

2- Cross -cultural training " 

3- Sensitivity to ethnocentricisia and lin^-iiistic snoblDery 
U-iiTrareness of the sociaj-eniotional develox)meat of ~" 

5- Strategies for accoLiodating the different learning 

styles o:(_ - - ■ ' ' . . v " ^ 

6- Strategies for cognitive developrrient of ~~ 

7- Strategies for reinforcing the self -esteem of 
8~Methods 'Of cross-cultural teaching or teaching'^ the 
"bicultural coroponeut 



_ - . ^ vx; 

9~^6nmilatioTi of pupil performance objectives ^ ^ 

JOMfiefchods of evaluation of pupil perforniance objectives 

Q List Specific courses if giv^n (or Xerox and attach) 



' 5-3 STAFF DEVELOPMENT P RO CEDURES : 

5,5, ! Pre-service 

Staff pre-service orientation will be conducted two weeks prior 

to the fa^ ' , ; j;^;^ster. This trair n I I provide project 

staff, district staff,, and administrative personnel with the 

functional knowledge necessary to impiement the bilingual program 

in the participating junior high schools. The major topics to be 

included in the p re-service component are: 

Techniques for implementing a behavioral ly 
oriented i nstructiona I program 

Techniques for conducting parent conferences 

Techniques for recognizing student problems 
and counseling students 

On-going assessment/ of student performance 

Qevelopment and utilization of multi-media 
mater i a I s 

Parental and community involvement . 

Student motivation, reinforcement, and 
self-concept development, 

5,5,2 In-service 

Beginning in September and lasting throughout the school year,. 
jn«service training will be held for project instructional staff 
and other district and non~publ ic school personnel. This in- 
service not only w i I I i nc I ude spec i a I training by curriculum 
specialists but wi IT also include visitations to other bilingual 
. projects having similar programs so that alternate approaches to 
instruction can be viewed in actual practice, 

■ The in-service ses55ions primarily wi I I be concerned with developing 
the leadership capabilities of the target children within the 
operational framework of a dynamic bi I i ngua I /b i cu i tura I learning 
environment. In addition, materials assessment, selection, and 
/ development and/or adaptation will constitute an on-going process 

I ■ for the instructional staff .■ The student program will be contin- 

"O . uous I y monitored to provide them with the most relevant programs 

ERJC 

" .. , of socio-cultural and educattonaV experiences possible. 
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8 . 3- Methods of Teacher Training : (Kark all that apply ) 8.3 I ^ 

1- courses - 

2- experiential, teaching supervised by master teacher 
3~vorkshops where teachers offer suggestions to each other 
4.~use of video-tapes of teachers for feedback on hov/ they are doing 

5- cr OSS-cultural sensitivity training, t-groups 

6- interaction analysis (e.g. Flanders systen) 

. 8.4 Project Pix) vi^s^ parapr of f e s i on- 8.4 ^ 2 

als. for j pint, lesson planning; 1-yes 0-; not mentioned 

8.5 Fro,iect provides -for par: .prof essionals to receiy,e„coTgse,„cre^^ 8.5 I!L 

toward eventual, .certif ication z 1-yes 0-not mentioned 
How? (specifyT \ . ^ - 

5.6 Far aprofessi onalVs role: 8.6 ^ .^. 3 ^ i 3 

1 - teaching whole class 

2- teaching snail groups 
3~tutoring individually 

4- clerical 

5- contributing to hi Jiiltural component «C ^ • «V 
how ?\ivftAi^S^J^^ ® Opc^^vS^ 

. 6-liaison wiiih parents. Cv>-V'V-vj<.>r co vvnVvnucw\ V-^ ^ 

8.7 Training for, prpJect_teagh^^ 8.7 K 
(mark 'all that apply) A for teachers B for aides 

0- not specified , 

1 - University faculty 

2- project^s I'Jaster Teachers ^ . , 

3- projGct's teachers - ..- 

4- 0 ther (specify) „ h 

8.8 Mmb.er and Proportion .ojLperspnnel giving, jtea^ihei^Jb^^ 8.8^_t<% 

1- bilingual * XV ^ ^ liKc^Vu f-K^>^^ — : " — ^ ^ 

2- bicultural ^ ^ ' i . . i 7 L i ^ 1 1 \ 4-\^r<i.l (Vj » 
v3-N-El.iT (specify background)^ C> y^£. <xr^ U v>y (^c^l/ i, V CU.\ tvxro-l 

8.9 Traini ng- is T)rpvidedj ..J..f^5=. 

1- during a summer session 

2- duriTig- the academic year ■ . 

3- other (specify) 

8 . 10 arte nfc of traininA' - 8.10 A 

' -- B (indicate no. of hours) ^5 

Al-appro2djiiately eciuivalent to a .5 weeldy ^ 

oolleg3 course 6 „ monthly ^ , 

2-.iiiore ^ tnan one course 7 bi-monthly -SL^K^ 

ess than one course 




4-0 



other Cs'oecifv) 



S.5 Project, pro vides for parapr oies sionals t o receive, course credit 8.5 ^ 

towa rd eventual certif ication : 1-yes 0-not mentioned 

Hov;? (specifyT ^ : . 



8.6 Par aprof essional ' s role ; 

T-teaching v;hole class 

2- teaching snail groups 

3- tutoring individiaally 

4- clerical 

5- contributing to bi cultural component 
hov; ? ' ' 

6- liaison 



Duting to bi jultural component 

n v/iHh parents CU^\Vu.y- covy^^u.w^ ^ «. (~« . 



8 . 7 Traini ng for pr oject teachers, . and, paraprpfe^^^ i 8,7 A 

(mark all that apply) A for teachers B for aides B 

0- not specified 

1 - University faculty 

2- project^s lias tor Teachers 

3- project's teachers 

A-other (specify) 

T-QuwOwi('{^i*t.ct c^v-i^u.lfav^5 • " no. 

8 • 8 Number an d Pro port ion of personnel giving teacher training, who^ 8 . 8 q 



% 



1 - bilingual r.KeuVv \-V^o^^' , 

2- bicultural ' , i i yi . i i ^ { K\ r i^A 
(specify background) ^ O w^ ^r^ brlOiy X^o^l^t V CCa.\^^^0.1 (VJ 'fc « 



8.9 Tiiaj^ning is . T)rovided ; 

1- during a-suiraner session 

2- during the academic year 

3- other (specify) 

8.10 Srtent of training : 

A 1 -appro::iinately equivalent to a 
oollega course 
2-nore than one course 
^\Less than one course 

4- other (specify) ^ ^ 



S.9 I f ^ 



2 (indicate no. of hours) 

. 5 veeliLy 

6 ^ ^ inonthly 

7 ^ bi-raonthly 



8.10 



6 
7. 



8.11 Nuraber Prpjpprt^^ of .teachers, attending tr ainin g;: 

or 2 if specified descriptively^ indicate ; 

0-not specified ^)-iiiost 

.1-1007o 7-iiiany 

2- ^jiore than 75% 8-few 

3- 50-74/^ S-other (specify) 

4- 25-50;^ 



8,11 



no. 



9.0 TEACHERS^ ATTITUDES 

9^1 Teachers ^ attit udes_^_re_ass_es sed s (Mark all that apply) 

0- not mentioned 

1- to N-EivIT langmge or dialect 

2- to N-EMT students - erpectations of achievement 
.3-to N-HiT culture 

-4-prior to participation in bilingual project 

5- after project training 

6- after participation for a period of tiLie in project 

nznn ^-through a questionnaire . • 
cKJL 8-other (specify) ^ 



9.1 



7 



3,0 BILINGUAL PROGRAM DESiGN ' 

The bi I ingual-bicultural program designed, in this second year renewal 
proposal will be implemented at the junior high school levels in prescribed 
schools of the Pomona Unified School District. This second year of project 
implementation is firmly based upon successes and necessary adjustments in 
program design as implemented during the initial year of project operation. 

Principle criteria for the formulation of the bi I ingual-bicultural 
program to be implemented under the terms of this proposal inci ude provisions 
for instruction of a bi I ingua l-bicu Itural character through the uti I ization 
of the vehicles of leadership, speech and drama, social skills, and an adjusted 
Instructional program in the language arts fields. In this manner, participat- 
ing students will acquire bilingual and bicu Itura I ski I I s through the application 
of these learnings in prescribed subject fields within the curriculum of the 
schools. 

Instructional assistance will be focused upon a designated target popula- 
tion, which will Include students having only.an oral facility in the Spanish 
language, . those with an oral facility in Spanish and English, pupiU with 
language skills in both English and Spanish, but who have restricted literate 
capabilities In the use of these languages. Precise instruct lona I procedures 
relative to program app I ication wi I I be provided in that section of this 
proposal describing program procedures. 

Particular stress will be placed upon instruction in blcultural social 
skills, social studies, and the development of cultural heritage relative to 
each prominant ethnic culture. As will be noted In that seci ton of this 
proposaT pertaining to staff objectives, attention shall be given to the 



formulation of instructional guides and courses of study which will strengthen 
provisions for a smooth transition Into the uti I izatlon of both Spanish and 
English languages as constant communications media applied in the learning 
processes. 

The Implementation of this bi I i ngua I -bicu I tura I program shall be during 
a three-period time block during the regular school day with scheduling 
adjustments to a I low the participating students to maintain enrollment in the 
regularly prescribed programs of the junior high schools during the remaining 
portions of the day and during rchedu led "e><tracurricular" actlvlties which 
have a school based purpose. 

Throughout the demonstration of this proposal program, opportunities 
will be included for increased student interaction; both in formal Instruction 
periods and through participation in the informal "extra-curricular" activities 
of the school . 



ERIC 
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10.0 STAFF PATTEimS 

10,1 Staff patterns; (marl: all that apply) 10. 2 Staff: 10.1 ^ 

0-not specified l-bilini^ial teacher * ~Z . P , 

1«teaj:i teaching 2^ESL teacher . 10.2 '^i H ,8 ^ 

2- ^cluster teaching 3-bilingual coordinator ^ ' 

3- -shared resource teacher A-aides or paraprof essionals 

4- other (specify) ^ S-consultant psychotherapist 

or guidance counselor 



6-other (specify)^. V L • - V * 

5- U^tr\rnu^r\spr'l^(^T\C^\\^ <Xic\^ 



10»3 jkei'ia^^iijiii^^^ . ^0.3 

0--not specified " * .-wj-a. 

10.4- /iSrerage^numbe^^^ v^er class: 10.4 I 

0--not specified ^'^^ 

10.5 Ayera/^e^ jiui^to ^ 10.5 

jl^'Pf es s ipnals .a.er _ plas. s - . . 

0- not specified ■ 

10.6 i^Se^ial^ aM^^ 10.6 I S. 
is^^vens ' ' ' ^ 

1 - individually bys 3-teacher 

2- in siiiall groups 4-special remedial teacher 
0-not specified 5-paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTRUCTIONaU. COMPONENT - DUliATION iUID ffilTElIT OF BILINGUilL COMPONENT 

11,1 Duration of Bilingual Education (policy) I , II IIj^ 

Fr^-^Llan^^^ iE DOM E DOM ■ E Dpi-I 

(mark all that apply) j^^.jp ^^^p lEMT 

0- not specified hov; long 

1- as the alternative language of learning 

for as long as desired '"^ 

2- as the jGiediujja of instruction for special ^ X 
.. ; subject natter (e.g. cultural heritage) ' 

3- only for the length of time necessar^r for _ _ 
, the acquisition of sufficient English to 

permit learning of academic content at an 11.1 I 

acceptable level in English ■* if'^'^^'"^"' 

III 

: 11»2 llpwjianj^X^^^ is or^timal for instruction 11 2 K S 

O Lor Jl-^jiT^K^pup^t^^^ ll-MT lan^a^e^ to" VonTinu^^^^ . 

ekjc 

■ mmrtm 0-not mentioned 

1 if for a particular nirabf=»ii o-f zznu^-i^ai . . _.: . , : : ■ 



0-not specified 



1 0 • 4. Ayerage^ number a i d e o r _ p a r a.p r of e 3 s i q_nal_s^ pej. .clas s, : 10.4 ^l^ 

0-not specified 



10.5 Jk/exage^jM^hex^of. l^rJliZsOL b-il in£iial juxl£^ Xor. paxa- 10.5 i 

pr of e 5 s ipnal s ) ^ per, cla s, s 

0- not specified 

10.6 Sge^ial^ aide.. i^^^^ haying' most, difficulty in learning 10,6 T , ^ 
is^^iyens ' 

1 - individually bys 3~teacher 

2- in small groups 4— special reLiedial teacher 

0- not specified 5--paraprof essional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- -not specified 

10- no special help given . 

11.0 IMSTrcUGTIONAL GOiiPOi^HT - DUIi'ATIOI] .ulD SITEIIT OF BILINGUiYL COMPONENT 

11.1 Dioration of Bilingual Education (policy) . I II IIj_ 

?l-j3-CT,l_an^ua,^e will be riiaintained in programs iE uofj e DOti sH 'DOU 

{mark all that apply) ^i;^ l^v^; xffij.jT 

O~not specified ho\j long 

1- as the alternative language of learning 

for as long as desired 

2- as the laediUiTi of instruction for special ^ 
subject natter (e.g. cxiltural heritage) 

3- -only for the length of tiiue necessar^^ for 

the acquisition of sufficient English to " ' " ' ^ 

permit learning of acadeiiic content at an 11.1 I _ 

acceptable level in English Ij '©i"^ " 

III ^^^^ 

" 1 1 • 2 ILpx inai^y^year^^^ ilpe s^ jorp j e cj:^_s to t^^^ is pp tiiaal, for insj^iniic t^^^ 11.2 YS. 3, 

fpy. l-rM.?..£L^P.^P. . througli II-HCT lan^^^^ to, con^tinue? 

0-not mentioned 

if for a particular nuauber of years 

1 2 3 -4 5 -6 7 G 9 10 11 12 13 ' 



1 (if specified in terms of a condition^ please state it - 

e.g. ^'if a child begins learning in N-St'IT and English in Pre-K^ 
N-EtIT instruction should continue 'through high-school'') 



-1 = 



Duration of Bilingual Education (in practice) (llark all that apply) 

1 1 • 3 [i^Si9I}!^2§'IlISl?'^Ee learning. i_s^ introduced in which grade : 11.31 

codes C= N.A. (if no Etif) ' II ' 

for each group K.A. Pre-K K 1 2 3 A 5 6-^7 S 9 10 11 12 

I H-E DOM . ^ 

HE DOU ...... . , ... - — 

14 ;:; DOM/m.ir " ' ' "" " "'^ ' ^* * ' ^" " * " 
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BILINGUAL LiiADSiiSKIP PRCGRiJ^I 
. Pomona Unified School District. 

Name - Optional 
" '. DATE 

. •. QUESTIONNAIRE 

I ' '. ■ ■ • • . 

I This is an anonymous questioxmaire (identificat:. on is optional). Thei 
purpose of the questionnaire is to provide infcrsiation as to the opinions 
and attitudes of the people most intimately involved in the program^ :b:o— 
•ward the program* A further purpose is to enhance the opportunity for 
• suggestions as to how to improve the program. 

!• Your position: 

Administrator 

Classroanm Teacher (Indicate grade level) 
Instructional Aide (Indicate grade level)' 

County Consultant 

E> Parent 



A. 
B. 
C. 
D. 



DIRliXrriONS: 



Indicate your judgment regarding the effectiveness of the 
• BILINGUAL LEADERSHIP PH0GHA1«I by circling one response per 
item. 

Please Circle One 



2.. Your . judgment of increased 

" teacher and adirdnisLrator morale 
as a. result of the program, 

3» -Your . judgr.ent of teacher accep- 
tance regarding the objectives of 
■the program, 

4« Your judgment of cooperative 

relations existing between school 
home^ .and community a result of 
"the program, 

5» Your judgment of administrator 

acceptance regarding objectives of 
' the program. 



(low) 
1 2 



(low) 
1 2 



(low) 
1 2 



(low) 




(medium) 
3 4 



(raedixim) 

(medixun) 
3 4 



(medium) 

3 4 



■ (high) 
'5 6 



(high) 
5 6 



(high) 
5 



(high) 
5 6 



Porta 7 



•2- 



6. Your judgment* of the program's." (low) 
effectiveness in broadening the 1 2 
children's personal, cult ur ail, 

and educational horizons. 

7. Your Judgment' of the program's (low) 
success in developing reading skills 1 2 
designed to offset bilingual econ- 
omic ^^«and cultural disadvantages, 

8. Your judgment of the program's (low) 
success in developing language 1 2 
skills designed to offset biliA- ■ 

gual, reconomic, and ciiltural 
dis advant ag e s • 

9. Your judgment of the community's (low) 
receptiveneas to. .the^ objectives 1 2 
of the program. 

10. Your judgment of the teacher's (low) 
.effective use of Instructional .1 2 
Aides. 

11. Your judgment of the teacher's (low) 
increased flexibility and vriLlling- 1 2 

. ness to experiment vri.th new ideas ^ 
equipment, and materials. 

12. Your judgment of the adequacy of (low) 
local news coverage of the program. 1 2 

13 • Your judgment of parent acceptance (low) 
regarding objectives of the program. 1 2 

14. Your judgment of parent particif- (low) 
pation regarding objectives of the 1 2 
program. 



(medium) 
3 4 



(mediusa) 
3 4 



(medium) 
3 4 



(mediiim) 
3 4 



(medium) 
3 4 ' 



(medium) 
3 4 



(medium) 
3 4 

(medium) 
3 4 

(medium) 
3 4 . 



(high) 
5 6 



(high) 
5 6 



(high) 
5 6 



(high) 
5 6 



(high) 
5 6 



(high) 
5 6 



(high) 
5 6 

(hxgh) 
5 6 

(high) 
5 6 




sept. '70 
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11.4 Tiie c went ^oj-oj,ejS3^r. k^^ ^ v 
' Proiran at the in6i3C2ied:i|rad€!lIeyel:. iandicate speaaf ic..£?Edej 

•-'^ "D-ijt. -.xades ' . U Voc. 

code: (if no M^tT^ie^ifiea; 4-6 7-9 10-12: 13-ccllcgG training 

I dqu . _ 

II :.!:.-:oi:.o. - st^"" ~ - — • 

III ;i;.-DOi.i/m.iT_ „,. .... ... - — • ^ 

code: 13=Colle£e or UraiversSi^ (Other professional training) 11.4 I 

14=.Federal,, S±at.e, or -Erivate Vocational Jot trtiining II,. J..-. 

I\ . . ..|. — 

11.5 .Se_cpnd. language leSEm^£_f OA .S^iis.h . dominaiit students is. 11.5 IT. 

projected througii.e2adB: " \i/')fi 

00 if G not grades nan'*-'" 
code: no SiT :3pecif led 1 2 3 4 5 6 7 S 9 10 11 12 TO; 

III N-SiT/E Dom ^'Z — . ■ ' ' 

11.6 Leanmag^iii, their native language for ilon-aiglish. .domnant 11.6 . . J 
students iVm^qjected Jhrpu^^ 

0=noT'spe7ified/CTrade 123456789101112 

11.7 The aiaount of instructional time in and thi'ough their native language 
per day for N-SiT students who are N-E dominant is; 

code: 0=not specified irFnath s =. science ss = social studies 

1 1 11*9 
M i'a;! per day Total ICn. per Sulijects taught ^^J^^^ °£ 
^ of instiniction day of any in native lang. ins true t.oh 
;tteSugiUt^IT...^: ...jji^tructioiL 

2 
"'3 

'A. 

'5. 



3ri!.*i*.*.ii' 1/. — i-- 

4. — 



:::: : • • U^^^^"^^* j^. . • 



10; i 

11 > , . 



U 

' 12 



11.10 The amovmt of instructional tiiiie in and through their native lang-uage 
' ■ for H-2IT students who are English dominant is; 

code: 0 = not spesaSed. m..A. = not applicable, no l7M,.E dom students 

11 10 ■ '"'^"•''^ 

ilii. per day »1 l^- per Subjects taught % of time per day of 



ilin. per day :^3!ge3h1 Iinsi. per ., iUD'jec^s i^auguo p ux 
FRir of instruction . :d^cof ^ in::.native lang. inst-xniction 
ti^^ ■ ttoli|;kJJ^3l. . ,....._,J^Qm.A - . ^teo>Jgh....N-.^.ra 



1 1 o 3ej3pnA AanfiLiaiV(3, leanu-ng. for .lib^lish^dpninajit .students, is. 

' ' bo" if 0*" not ^ grades 
code; no 2iT specified" 12 3 4 5 6 7 8 10 11 12 
li 2iIT _ _ _ 



11,6 Ijej-i2!4jig^.i}\jti2^^ :ai'it 

students, is^ miqj e_c ted thipu^ ^'aile : 
• 0=not S;Decified/Grade f' 2" 3" " 4." 5" "'6 7 G 9 10 11 -i:. 



11.6 



pa 



11.7 The aLiount of instructional time, in and tlii^ough their native language 
per day for H-SiT students vho are N-Z dominant is; 

codes Q^not specified iiFma.th s science ss = social studies 



Pre K 



11,7 

i'iin. per day Total Min. per 
of instimction day of any 
iiiTPy^-ibEiT in.ptruotion ^ 



11^£J 

Subjects taught 
in native lan<^. 





l.i 



11. S 

% of time per day of 
ins true ti en * " ^ 

ViiTovcAi N-EIiT 





2i 

3' 

5.'.1VZ~ 



2 
'3 

^\ 

'5. 
6' 



10;. 



.■jCi^i'Vv*-r«^ ^w-rV>:Y*."S)- ' ? • 



11 . . . ■ \ V- 

12 ■ 12 

11.10 The amoujat of instructional time in and through their native language 
for N-SiT students who are 'English doHinant is; 



code: 0 = not specified N.A. = not applicable, no H-SiT, E don, students 



PreK 
1 
2 

n 

5 
6 
7 



11.10 

Ilin, per day 
of instruction 

i ^ , . - ^ ^ . . 

j 



11.11 

Total llin. per Subjects taught 
day of any in native lang. 
JJJI^atmciipja. " 



4 



1 



11.12 

% of time per day of 

instruction 

tlirough N-EiiT 

Pre kV_ ■ ■ \ ; 

1 . " 

2 " • 

3, 



J. . 



8 ; 



H 



II- 



8 



10 
11 
12 



10 
11 
12 
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5.0 OPERA¥IONAL PROCEDURES 

The operational procedures developed and described in this chapter of 
the proposal shall be used to provide guidance for the structural implementa- 
tion of the Bilingual Leadership Program. 
5.1 OPERATIONAL PROCEDURES : 

To adequately impEement the instructional program included in chapter 
3.0 of this proposal, students i n the target population will be divided 
Into four learning groups. These groups include one to two groups each 
of the following categorical descriptions at grades seven and eight. 

Group A Students who are bilingual, literate in both 

Spanish and English languages. 

Group 8 Students who understand Spanish, but who are 

not literate in this language. 

Group C Students who speak Eng I i sh on I y . . 

Group D Students who speak Spanish only. 

These students will be scheduled, in pairs of groups (see section 5.5) 
in the processes of providing the instructional program described in 
the chapter on educational objectives. 
5.2 COUNSELING PROCEDURES : 

• The primary responsibility for the counseling of students participating 
in the Pomona Unified School District bilingual education program will 
rest upon the project teachers. Each teacher has one period each day 
set aside for the schedu I i ng of individual, student teacher conferences 
and counsel ing on matters of immediate concern. It is felt that by 
meintaJning a close relationship between the students and the educational 
staff, needs may be quickly sensed and procedures developed to alleviate 
•problem areas. Any student who is found to have further heed for coun- 
sel:ing wi I I be referred to the project d i rector/counse I or. . 
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11.13 1-?roj.ran is' one-vr^y. - only non-Snglish i;other Tongue 11.13 ...Q. 

studVntV Tincludine II-SiT-Enslish doraxnant) . ^1. sh 
iiother tongue students do not receive instruction m 
a second language 
0-no Snplish iiotlier tongue students 
9 ? vav - E;Zr learn the second language 
11. U TKe'J:^.t of instructional ti.e in -i^™^"-^- 
for pupils who are native spealcers of mglish is . 

code: 0 1 not specified N.A. = not applicable, no English liT students 



PreK 
1 
2 
:) 
A 
5 
6 
7 

9 



11.14 

iiin. per day 
of instruction 
tlirougli N-SliT_ 



Total min. per 
day of any 
J.ns true t ion 



11.15 

Subjects taught 
in second lang* 



11 

12 




11.16 

^ of time per day 
of instrxiction 
thrpugh iI-i?^T, 
Pre 

I v 



..3.. 

; . ;6 

10 

11, 



. j}V<^^y.lnA)^-^^^''*' 



f 
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11.17 Mised or separate la^i^ua^^e us ag^^^ 

in the classrooLi (marl: all that apply; 



11.17 ..r 



V\5 
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iS^ngSg^ aJe never ni:.ced by either the teacher, aide or the 

■oSfTin any one class period; only one^ language is used 
2ihe iecond language is used exclusively the teacher aide 

and BU-oils dui-ing at least one portion of the scnool day. _ 
3-t£e Sacier uses'one language exclusively within a class period, . 

Ducils -are allowed to xise either native or second lang-uage. 
^-'tSe ieaSer uses only one language; however, ^he aide or para- 

professionaluses another during the saiae class periodr students 

5 Se ^ScSer 'reinforces any conversation initiated by the child 
^Ihrou'h Se use of v^^icheVer language the child has used f 
6-constent switching from one language to another by teacner during 

y-ihe' teacher uses English and the paraprof essional then translates. 

the sffiae material for W-aiT pupils. 
8-other (suriffiiarize) 



...xx:. per o.ay 'lotal ruin, pey Subjects taui,-ht > of tiiae ^jer day 

of instruction day of any in second lang. of instruction 




11-. 1 7 ISxed^ or. s^epar^^ lani.Tia£e. usage, b^ teacher .and/or aide 11,17, 

in the classrooLi (marl; all that apply) 

0- not specified 

1 - languages are never nr::ed by either the teacher, aide or the 
pupil in any one class period: only one language is used. 

2- the second language is used exclusively by the teacher, aide 
and pupils duoring at least one portion of the school day, 

3- the teacher uses one langxiage exclusively within a class period;; 
pupils. are alloi^ed to use either native or second language. 

4.- the teacher uses only one language; however, the aide or para- 
professional uses another during the saiae class period: students 
nay use either. 

5- -the teacher reinforces any conversation initiated by the child 

through the use of i/hichever language the child has used at the time. 

6- constant switching from one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the saiae material for H-SIT pupils. 

o-other (suLTiiiarize) 



2.0 iiETHODS OF SECOND LiSJIGUAGE TSACHIHG 

(ilar': all that apply: some projects nay use a combination 
of methods) 

1 - AM^PriAM]^! habit skills or behaviora:i, .approach. Stnphasis 
on comtmication. Includes contrastive analysis of sounds 
(units) in both langnaages by teacher and .students, student 
repitition of tapes and/or fluent teachers' model sentence 
patterns until responses are automatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
sociar.xon "!:r:t\/een object and word in second language in a 
sequence of patterns leai'ned in complete sentences. Inductive 
generalizations drawn from examples. 

2- ?j-"3-psfpri^^ 

Acquiring an understanding of the structural patterns or 
grammatical rules of a language. 



P3 



5.5 MODULAR CLASSROOM PROCEDURES ; 

The modular schedule for classroom instruction for the divisions of the 
student populations to be treated In each of the participating schools 
has been constructed to provide special grouping of students In order 
to strengthen the effectiveness of the language Instruction given. 

-39- 



The precise groups organized are described on the mcde I in section 5.6 
Of this division Of the project. ,t w i , , be understood that the grouping 
Of students presented a I lows for the combining of students with the abili 
.to understand spoken Spanish with those students only orally capable in 
. the Spanish language. Also, this combining of modular groups places 
students with bilingual capabilities with those students I i.F+ed to 
English language facility only. m this manner, students with similar 
needs are placed together in instructional settings, permitting .he formu- 
lation of te.cher directed learning and supportive learning activities 
provided by classmates in the same learning environment. . 
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2a-iiiductive -generative approach: through listening to coronixtiication, 
perhaps of peers^ and attempting the nev; language in situations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association between object^ picture or action and 

word in second language •^XKr^^ia^W Vv^Gi(.vv^^ S^«.^cVeS ) p^J t 6 ' T ^ 

2b-deductive - the cognitive code approach: through initial forraal 

study and analysis of grai^miatical structuj?es, then applying them through 
82camples, i.e. ans\7ering questions, or transfoiTfiiing affinnative sentences 
to negative, declarative to inter^rogative, active to passive. 

3-C}rejmuar - Translation Ilet hod 

Forraal study of TvCLes of grammar and translation from first language 
to second. Emphasis on reading in second language rather than using 
it for OTB.1 communication. 



13.0 LOLilN/J-TT iWD SECOND L/U^TGUAGE SKILLS SEQUENCE 



AL-JP^ Language Skills Sequence 

(Mudiolingual Method: listening, speaking, reading and writing) 

I II 
Non Sng dom Eng dom 

students,, . students 

A in don B in A in dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Sng. dom. students) 
13.1 Second language listening-spealcing 13.1 IB^ 



c 



ills are learned: IIB" ^ A 

1 - concurrently with dor.iinant lanr^a^^e 

listening-speaking skills . X 

2- after a specified level of compe- 
tency achieved in listening-speal:ing 

skills in dominant lan{;:uage ^ 

3- a specified period of time after 
listening-spealring skills in doninr.nt 
lanKua£^*=^ taught 



' 13.2 lA,^ 

13.2 Ali-I - sequence followed: IB J, 

1 - Listening-speaking proficiency 
precedes introduction of reading 

2- ?ueading is taught concurrently 
with listening-spealcing skills ' ^^f^^ . 

3- Learning to read overlaps learning 
of listening-speaking skills 

4- There is some overlap between 
learning to read and to write . :^ . . 




13.3 Listening-spealcing proficiency 13.3 lA , i_ 



oo negaxn-ve, aecxaraxxve to inxerrogative, activs to passivo, 

3-Grai!g,iar - Translation. IJethod 

Pormal study of rules of grainnu?.r and translation from first language 
to second, anphasis on reading in second language leather than using 
it fCi* oral cominunication. 

13.0 DCLUmiT AMD SECOITO L^J^GU/iGE SKILLS SEQUENCE 
iiL-il-*^ Language Skills Sequence 

(-^Audiolingml xiethod; listening, spealcing, reading and vrriting) 

i II 
Non Eng dom Eng dom 

students students 

A in don B in A in dom B in 
lang second lajig second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 

13.1 Second language listening-speaJcing 
skills ai^e leaxned: 

1 -concurrently \/ith doninant lanG-ua{3e - 
listening-speaking skills 

2~af ter a specified level of compe- 
tency achieved in listening-speaking 
skills in clordnant lanc:uage 

3-a specified period of time after 

listening-spea2:ing skills in donincnt 
languap-f=^ tau^-ht 




13.2 Ald-I sequence followed^ 

1 - Listening-speaking proficiency 
precedes introduction of reading 

2- ?weading is taiight concurrently 

with listening-spealcing skills ^}<^^ 
3~Learning to read overlaps learning 

of listening-speaking skills 

4.-There is some overlap between 

learning to read and to -write 

13.3 Listening-speaking proficiency 
determined by: 

1- iaeasure of listening-speaking 
proficiency ^ 

2- infoirial assessment by teacher [ 

13.4- Second language reading skills 
are leai^neds 

1 - concurrently with learning to read 
in • dominant language 

2- af ter a specif iea level of dominant 
language reading competence 
achievement 

3- a specified period of time after 

learning to read in doixiinant language 
(e^g. a specific grade) 
^.-before learning; to read in 'dominant 
language 



13.2 lA ^ 
IB J. 

IIB a. 



X 



13.3 lA L.. 

k. iibl:.:l. 



13.4 IB 

IIB 



I 
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Hon Eng don 
stud ents 

don second 
lang lang 



13. 5 ^Heading is introduced: 

A-lndividually, when child is ready 
or at a specific time during grade: -li 

1 
2 
3 

13.6 Ileading readiness is detenained bys 

1- test of reading readiness 

2- infor3nal teacher assessment 



13.7 Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in third grade _~ 
4.-in fourth grade _ 

5- in fifth grade ^ 

6- -in sixth grade " ' 

7- other (specify) [^I^" — 

^^^^ Mn\^i;i academic achievement (math, science, etc. ) in the 
SjiGOND language is expected; 

1- in the first grade 

2- second grade 

3- third grade 

4- fourth grade 

5- -fif th grade 

6- sixth grade 

7- other (specify) 

Svf^^?v ?i OF SECOND LMGUAGS LMTW miH OTHER LEMI^ING: 
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II 

Sng don 
students^ 
A . ~ B ■ 
doii second 
lang lang 



13.5 lA 

IB 

iia" 



Y\CX 



13.6 IA_hSL 
IB I 

^^^^ „ 
IIB.~^ 



13.7 lA VvQ 

IB 

iia" 

I IB 



■'3.8 IBUyv 
IIB"iT^ 



I = N-E 

dom 

students 



II = E 
dom 

students 



U.O I 

if 
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1 - Second language learning is only a s&o- 
arate subject for Snglish-speahing stu- 
dents; the second language is not used 
as a inediuia of instruction for other 
subjects. 

2- Second lar.gTiage learning is both a sep- 
arate subject and also a aediur.! of 

^instruction for other subjects. 

3- Second language learning is always in- 
tegr^vted with tiie learning of course 
content (such as social studies) or as 
a meditca of cognitive development. 

^--Academic contfint. +.niifTVi+ 



13.6 heading readiness is determined by: 

1- test of reading readiness 13.6 lA 

2- infonaal taacher assessment IB'* 



IIA 




13.7 Grade level reading is expected: 

1-in first grade 13. 7 lA V>Q 

2~in second grade ^ IB 

3~in third grade IIA 

4.~in fourth grade IIB 

5- in fifth grade J 

6- in sixth grade , 

7- other (specify) ] 

13.8 Grade leve! academic achievement (math, science, etc.) in the 13.8 IB tw- 
SEGOND language is expected: ' IIB "Mi 

1- in the first grade 

2- second grade 

3- third grade 

4- fourth grade 

5- fif th grade . • 

6- sixth prade 
7~Gther (specify) 

14.0 INTEGRATION OF SECOND LAI^GUAGS LEAIINING WITH OTHER LEAI?I«NG: 
(mark all that apply) 

I = N-S II = E 
dom dom 
students students 

1 - Second langimge learning is only a sep- 
arate subject for Snglish-speaL'ing stu- 
dents; the second language is not used 

as a medium of instruction for other 

subjects. - 

2- Second langTiage learning is both a sep- 
arate subject and also a medim of 
instruction for other subjects. ^)(^ 

3- Second language learning is always in- 
tegrfited with the learning of course 
content (such as social studies) or as 

a mediujii of cognitive development. " 

^.-Academic content taught in the native 
language is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second 

language). 

5-Different academic content is taught 
in the second language from that which 
is taught in the native language. 

O-not specified 
. 6-other (specify) 
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15.0 TilEAniENT OP CHILD^S LMGUAGS: I5.O lA 

Nou Eng. dom. Eng. dora. ib" 



st- udcnts 'students IIA 

A -in dom. B 2nd A . B 2nd IIB ^_ 

lang. lang. Eng. . lang. 

1- The child ^6 language is respected. 
It is not corrected, rathei", all^.., 
of the child *s speech is accepted.'^ 
Hov;ever, the teacher pi'o vide S 'a ,. ,: ^ 
model of the standard language 
aiming to\^;ard child's eventual 

control of the standard form. 

2- The child *s language is corrected- 
the teacher points out errors and 

demonstrates the standard form. 

3- Othei- (specify) ^ 

0- Not specified 

16.0 IIATEPJALS 

16.1 Reading JlatGrials-Typos 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(ilerrill or Miaini Linguistic 

readers, ITA, etc.) 16. 1 lA IIA ijq 

2- Basal readers -J 

lO <>?<5"^ Vo^"^^^"'"®^^ readers 

" 4-23qDerience charts (stories 

. dictated by children) A . 

16.2 If some reading material is in v to r '^^ 
the child* s dialect, indicate hovf 

long it is useds 

1- Grade 1 16.2 lA^HA IL^ 

2- CTrade 2^' 

3- Grade 3 

4- Beyond Grade 3 
O-not specified 

(Plo^rje i-.cI.ic:\to 0:1 j.ine -) 

16.3 The following are techniques and materials used fpr second language learning; 

0- none specified " ' 

1- pattern drills . . 

: 2-diaZ og meLiorization , 




aining xowai'a cnij-G • s evenx^uax 
control of the standard forni. 



2- The child *s langiiage is corrected- 
the teacher points out errors and 

deraonstrates the standard form. ^ 

3- .0ther (specify) — . 

0- Not specified 

16.0 rlATEPtlALS 

16.1 Reading Material s-Typos 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(llerrill or Lliaini Linguistic 

.readers, ITA, etc.) 16.1 lA x& IIB^ 



2-Basal readei^s 



^<S^^)o^'^^^^^^^^ readers 

' /^-Ebq^erience charts (stories y ■ v \/ X 

. dictated by children) A,.. -JL . -A. — . 

16.2 If some reading material is in / 7 v, 
the child *s dialect, indicate how 

long it is used: 

1 - Grade 1 16.2 lA^J^a IL"^^ 

2- Grade 2 

3- Grade 3 

4- Beyond Gi'ade 3 

O~not specified . 

16.3 The following are techniques and materials used for second^ lang-uage learnings 

0- none specified 

1 - pattern drills 

2- dia2og memorization 

3- choral repetition ^ . 

^--songs I 1 — 

' 5_prc(;;ra::r:ied instruction ^loinct' m<xs TCT 

6-stories read to children 0 . 

AUDIO VISU.VL AIDES 
(3/filn3, filr;.s trips JL 

•8-flannel or magnetic ooards ^ . 

^-realia, graphic displays ...^ ^ 

" records, tapes ^ SC^t. X^^rOX V ^ 

^listening centers * i I j / )v , 

12- multi-media approach ftttach^d . 

Experiential • 

13- role playing 

(g>puppetry JL, JL 

)otO Tp-experience charts 

^*}t> l6-primary typewriter 

17 -learning through direct experience ' 

with materials e.g. Montessori 

iS-activity centers-chosen by child ^ 

19-other (specify) 

Learning outside the classroom: . 

6o/f leld trips jL jL 

suggested TV programs 

22-' ether (specify) 

ERIC |00vn+€^d ou,+ > /4^' €.1 d fr TpS . . 




> ■ _ page 15 

16.4. The sources of Kon-English materials and textbooks are: 16 / / O 

(marlc all that apply) 

0- not specified • ... •. 

1- are T^itten- by native speakers of that language 

2- comme. .ially prepared and. published in countries where 
W-ji IS the native language 

3- developed by the project's own bilingual staff 

4- developed by the staff of another bilingual project (specify which) 

5- developed in con jenction with project parents 

6- developed by or with members of W-EI-iT coramunity 

7- are culturally appropriate for N-E culture 
(specify how this is determined) 

8- are crocs cultural 

9- -coinmercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regular subiect 
cximciolum "J ^ . 

12- other (specify) 

'^'^ comp:n:nfire:'''"'^^^ material, used in the language 16.5 I 

0- not specified 

1 - xerox attcvched-page and document 5e€- O p p C)Si^(> pCLQ 

17.0 STUDENT GROUP.ING ' ^ 

17.1 Student grouping; mixed or separated into dominant langiiage 17 1 I 
groups: (mark all that apply) 5— 

0- not specified 

Pupils of both linguistic groups are: 

1 - always mixed for all learning 

2- mixed for language learning 

3- mixed for some academic subject learning 

Wxed for non-academic learning J art, music, gym, health 
ij-faeparated for native and second language learning into 
Qominant language groups 

6- separated for most academic subject learning into dominant 
■ language groups 

7- never nixed for language or other academic learning 

8- other (specify) ^ 
i.a. - .(iio i.:T students) 



17.2 Students are grouped for language instruction: 17 ? J? 3 

feot SecgLV'^'^^ B Less than^^'klS^ 



0-not specif i^ed 
Jj-total class 
^fiiiall groups (specify size) 



individual instruction 1^ 



CD?r>" ^^'^ Criteria for grouping: Students 

tML O^not specified I Non Sng nshTdom ^lEng dom 



Aspeciiy now tnis xs deteramed; 

8- are cross cultural 

9- coimaercially prepared and published in the U.S. 

10- are translations of U.S» texto 

11- are coordinated with materials used in the regular subject 
curricioluin 

12- other (specify) 

16.5 The specific bilingual/bicultural materials used in tlie language l6,5 | 
component are: 

0- not specified 

1- 3cero:: attc^ched-page and document 6 O ^jC>0 3 i-^ e^ f^^i^ ^ 

17.0 STUDEIIT GROUPING 

17.1 Student grouping; mixed or separated into dominant langnoage '17.1 1 

groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups ai*e : 

1 - always mixed for all learning 

2- mlxed for language learning 

3- mixed for some academic subject learning 

4- inixed for non-academic learning j art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic, subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 
n^a, - (no vi.;t students) 

17.2 Students are grouped for language instruction: 17.2 o2, 3 
(mark all that apply) A-more than ^ the time E Less than the time 
0-nbt specified 

V> 1 -total class 

/> (^small groups (specify size) ^ - 

(^individual instruction 

17.3 Criteria for grouping: Students, 

0- not specified . I Non Sng irEng d"om ^lEng dom 

dom St-iT '",NEI-IT 

1 - by age 

J-by native langiiage ^ 

Voy dominant language %^ ^ 

)by language proficiency 

(ex. level of reading skill ) .._S^ 

n.a, not applicable 

(no E.dom/NEIylT) 



18.0 TUTOPJNG • 

118.1 Stiident Tutoring is: (mark all that apply) 18.1 {\/ S 

no-not mentioned 

0- type i?5 not specified 

1- inter-ethnic(N-aiT student tutors SHT students) 

2- intra-ethnic (N-MT student' tutors N-MT) 

3- done by older children (cross age) 
4.-done by peers (same age) 
5-other (specify) 

18.2 Paraprofessionals or aides give tutoring or instruction, .as follows: o o 

0- area not specified 18.2 ^jOjH ^3i\c)o 

1- inter-etlinic (N-aiT aide tutors Err student) 

^ ; 2-in the a.cqusition of native language skills . 

3-in the acqusition of second language skills 
D 'II-.C^ID 4-in other academic subjects 



CoYY^Vc- movoo^-z^i^^*^-"^^ jo-c^ ^lories 
3 - E VWn fee vS Va^c^ y lo o &R 5 i y J'uJs i a h 




ERIC 



3.6,4 DRAMA - ROLE PIAYI>;G 

The overall program ia composed of a series of roles to play with 
badlc standards to follow. 

Drama in the form of skits, plays, puppetry andmarionettes are 
perforrocd by the students for their peers, adults and for the elementary 
fi tudenCs which feed into their junior high school. 

The materials or dialogue in most instances were taken from booklets 
and magazines and varied to meet the students needs or standards. Some 



were written by the students themselves Tlie youngsters assisted in 
making their own sets, costumes, and puppet stages. 

The intemted results te tJramatic presentations are . selff-awareness , 
experience in siinniilaLted leadersSiip situations, leancLng and insnorization 
'of dialogue, d:e«^cpping confid^ence and 6elf-worth» 
3*6.5 ETHNIC iSMiSr 

One of ttS^jxiQst neglectsesi areas in the study of United States 
history and soei^ .studies is tfe development and: contributioiESi: of the 
Mexican American Jaa. the United States • Our * efforts vjae to bring about the 
recognition iand ^orth of the American of Mexican desceni: and of other . 
diverse groups which make up our-nation. *^ 

L& Raza , an audio-visual history of the Mexican American served as 
the bases of materials for this study. This kit is composed of films trips 
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18.3 Parent tutoring s (mark all that apply) 18^3 y\ S 

no-not mentioned 

0- type not specified 

1- inter-etlmic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to becorae tutors for their children: 

3- in the home by a hoiiie-visiting teacher 
^-in an adult education component 

5- in school through observation and guidance of teacher 

6- as parent volunteers v;ho tutor during the school day 

7- inaterials are provided for use in hone by parents 

8- other (specify; 

■'19.0 CUPJIICULUI.I PATTEIH^S . ^9^0 3 



The, stated cxirriculum patter n of t he bilingual proyjec t : 
1 -accept for inclusion of N-EflT instruction the curricialum is 
othenrise typical or regular, for this state. 
There are other modifications v;hithin the curriculum of the 
bilingual program which differ from ;$;raditional, typical curri- 
culum such as: (mark all that apply) 

2-a non-graded classroom: pupils of different ages are 
>i-^rouped together during part of the school day 
/ 3^1e3cible or modular scheduling 
^^-small group instruction 

5- individualized learning 

6- open classroom 

7 - guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activiti-^s which complement 
experiences children encounter in the home, comniunity 
and through mass media i.e. TV, describe below2 
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20.0 COGNITIVE DEVELOPIiEl^T . 

20.1 Cognitive development in early childhood grades is fostered through s 

0- method not mentioned 20.i_J\^ 

1 - structured envirionment rich v/ith materials child can manipxolate 
order, compare, match for perceptual-motor development 

2- non-verbal materials, such as llontessori Biaterials frora which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, subtraction. 

3- labeling and discussion of concepts related to time, space, distance, 
position 

^--labeling and grouping actual objects to learn classifieationg 



/-naLeriais are provided for use m hone by parents 
S-other (specify) . 



19.0 CURTJCULUT'I PATTEia^IS -|o^0 

Jl^ie., _s^ta_t e d curriculm\ pattern of the, bi lingual pro .-ject : 
1 -accept for inclusion of N-EJIT instruction the curriciaum is 
othervdse typical or regular, for this state. 
There are other modifications whithin the curricul'am of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2-a non-graded classroom: pupils of different ages are 
>^rouped together during part of the school dajj- 
r^^T^lexible or modular scheduling 
Sl^- small group instruction 

5- individualized learning 

6- open classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities which complement 
experiences children encounter in' the home, ccaimunity 
and through mass.media i.e. TLV, describe below:: 



20.D COGNITIVE DEVELOPiiENT 

20.1 Cognitive development in early childhood grades is flastered through: 

0- method not mentioned 20.1 0\ 

1 - structured envirionment inrch vath materials, child canvmanipulate * ^^^^ 
order, compare, match f or^ perceptualr-motor developmerns 

2- non-verbal materials, such as llontessori materials fraa which 
children can learn, sensoiy discrimination, matching, seriation, 
counting, addition, subtisiction. 

3- 'labeling and discussion cgf concepts related to time, space, distance., 
position 

4- labeling and grouping actual objects to learn classification; 
grouping objects with conmon attributes and labeling their 
attributes (i.e. colors, ;4sizes) 

5- direct experience of procsssses of science through dis^cxDveiy, usl:ng 
Eiaterials rather than text^ active e:QDerimentation w uaia •4-i. + » 

r,..'AA V. xu Wichild with teacher^s 

T^uidcincc rather than tc-ctiicr dc-onstratioru. 
b-direct experience of math through discoverjrratterzifen instruction 
7-other (specify or xeroxj p. no. and documents 



SO, 2 Cognitive development in later gi^ades (grade 4. and above)* ^, l^q 

, 0-method not mentioned LlD, 
1 -specify or xerox 'p%^no. and document 
n.a.-no grade 4. or la-fe5\r grades . 

■\ 
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21.0 SELF-JSTH^I 21.0 1^1 

Statedjnett^^ incrpasB. sejLf-es tgem: 

no-self -esteciTi not mentioned as an objective 
O-self-esteeiii is an objective but .aethods iiot speaifiod 
Teacher encoTorages pupil to ve^rifeally express liis feelings 
(JJX through role-playing 
2~puppetr:^^ 

3-.languago-e:cperience appitDueli: s"tudonts dizsitate s^toxies from 

their own e:>g)erience 
4.- teacher accepts, acleno^Es^es ideas and feeliii^ 
5-teacher encourages non-vefEssl expression of cSnZLi^s feelings 

through painting, music, gancing 
6«teacher provides experieHEes in v/hich the varixros: vays that 

children act are accepted, 1^ the teacher r theiir:iacitions are 

discussed and the chiMrennare encouraged, not. ti3D:,;make f un ^of 

"different" ways 
(5^ teacher provides experiemices leading to cor*pezilimcy 3^ 
^ success ^^^^^i^^ -^o^ c^^^^^ 

8- teacher provides experiss^is. where ocoasiQisELi ifaJollure "is 
acloiovrledgeS as part of ssHryone ' s expertemcH;; second 
attempts are encom*.agexi 

9- other (specify) {xeT.cnc:mr.^^^ doBumeiit: page #. r.E.\i4v t itl cS^^oJ\ p^/lo,' U 

Teacher provides experiences iii ipirg^il self -a:urectxon^^.a^^ of 
responsibility, such as: 

10- pupils act as tutors .:f or cother pupils 

11- puils have some options; :32n choice" of cLirricunrun.. 
12~pupils choose activities: iCrom a vax^iety iaxfeirest c 
13-older puils pai'ticipate .±a curriculum p l7mTi7iTrg :^and/or 

development 

H-pupils \'/rite a bilingualunev/spaper for diss:e m i rrat bion to the 

coiinamiity 
15-other (specify) 



22.0- LEAimNG STRATEGIES • 22.0^ 



0 



1-The project mentions the follovang specific 3carnxirg :s±rategios 
as important for reaching a particular ethno -linguistic groups 
(specify or xerox) Document and -Page no. 

Example: Navajo children resist participation in an authoritarian, 
traditional classroom. Aa open classroom where teacher pax-^tici-^ 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather tlian sit in ro\/s, has been fomd more effective. 

0-none mentioned 
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23.0 BICULTUPuVL C01-;aP0NEKT 



5- teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher provides experiences in \/hich the various ways that; 
children act are accepted by the teacher: their actions ar^ 
discussed and the children are encouraged not to make f un. xif 
"different'' x^ays ■ 

©^teacher provides experiences leading to conpetency and 
SU.ccess^'<^' ^^^^^^^ 0^^(:^^\r\ ScJrsoa\ 

8-teacher provides experiences where occasional failure is 
aclaiov/ledged as part of everj'-one's experi.^nce;; second 
attempts are encoiiraged 
. 9-other (specify) (xerox or suraraariae) document page ,A;i.:^^,^i rv4Ta.\ inS /u^i 1^ 

Teacher provides e:jcpeTiences m pupil self-direction and accepxH32i2£^ as: 
responsibility, such ras : 

10- pupils act as tutors for other pupils 

11- puils hawssome options in choice of cixrriculum 

12- pupils ch-aase activities from a variety of interest cenfe^^t'^ 

13- older puife participate in curriculuiii planning and/or 
developrienit 

14- pupils OTil&e a bilingual nevrspaper for dis semination r-to. 'Sb^ 
coiiimunity 

15- other (specify) 



22.0 LEi\ENING STRATEGIES 

1-The project mentions the following specific Dcarning strategifcxE/; 
as important .for reaching a particular ethno-liixguistic groug:::: 
(specify or -^orox) Docuxiient and Page:inc«. 

Example; iJavajo children resist participation in an authorr±a 



0 



traditional clas'sroom. An open classroom where teacher par±ak;l~ 
pates rather than directs all activities and students or grou^^: erf 
students initiate activit(2s, "move about freely or sit in a c±saSe- ssr^ 
horseshoe rather tlian sit in rows, has been found more effectas^^ 
0-none mentioned 



23.0" BIGULTUPdlL COlffONENT 

23.1 This program iss 23^71 
1 -bilingual alone 
I 2-biling'ual and bi cultural 

£'?0 3-bilingual and mxilticultural 

f^O 0-not specified as to v/hich of the above 

4-an etlinic studies program is included in the bilingual program. 
I . ■ ■ 5-art, posters, i^ealia: , crafts of both, cultures are exhibited in: 

V * the classroom 

[ 6-language and cultural content are integrated 

\ 7-other {specify) 
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3-2.8 J[oenhgn ce self-image through Involvement in selec 
teu schooL^nH f^mmn^l^y a^rlyj.^^^i;□ 

372.8.1 The teacher will find at' least one extra 

situation for each student to present a 
speech 

3.2.8.2 50% of the students will be used as resource 
persons for information on Mexican culture 
in the Poanona Unified School District 

3.2.8.3 A resource list Will be given to community 
agencies with the names of the students \^ 
available for 3-10 minute speeches in 
Spanish and English 

3.2.8.4 At least 3 field trips will be provided 
to places of cultural interest for 100%- 
of the students 

3.2.8.5 Students will be used to help incoming 
bilingual students from elementary school ^ 

9 o T« .j^" their transition to Junior High School 
To provide an extensive evaluation for the antici- 
pated five year span of the project 

3.2.9.1 At least 25% of the students enrolled in / 
the program will have run for a student ^ 
government office by 1975 

3.2.9.2 At least 10% of the students in the pro- 
gram will have participated in a dramatic 
production by 1975 



no. 



. " page IS 

23.2 Cross-cviltural awareness: 23.2. 
If project li^entions specific values or nodes of behavior of 
N-EiiT ciilture^ please suiraarize below s (or attach xerox) 

found in docuiiient . 'P^S^ .^^^ 

0-not mentioned 
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23.3 1-^if project mentions efforts to decrease etlinocentrism in 23.3 1 • 

either or both groups, descr-ibe belows (or xerox-document page///) p ca 5 ^ B ^Iti 
0-none mentioned . 

23.4. In the bicultural conpenent Icnowledge of the N-H-iT culture 23.4 L^.-fi2 

involves (mari: all that apply) 
. 0-no bicultural coraponent mentioned 

1- Huinanistic aspects of cultures ideals and values, literature 

- (oral or xrritten), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past — contributions to art 
and science 

3~^Deep* culture; family patterns and conteiTiporary way of life. 
^.-Itemization of surface aspects of a cotm try— geography , dates 

of holidays etc. 
5~A speciric culture only e.g. one Indian tribe 

6-Various cultures of saiiie ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 
.7-A third ciilture different from KffiiT or MT 
8-Other (specify) 



23.5 -American culture is defined: 23.5^ 
0-not specified 
\1 -narrowly t primarily Anglo-Saxon orientation 
2~bx*oadlyr etlinic plm-^alisn of Americar-raiilticu^ 
0 contributions of vajrious ethnic groups discussed 

£ j^i^" 3-0 ther (indicate docment and page number for xex'ox) or 



e?.aborate in yomv om words 



23.3 1~if project mentions efforts to decrease etlinocentrisin in 23.3 \ 

either or both 
0-none mentioned 



either or both groups, descx'ibe below: (or xer ox-do cuinent page///) p ^ s5 ^ ^1 0 



23.4. In the biciiltural conpenent loiowledge of the N-HIT ciilture 23.4 / y 

involves (nar:: all that apply) ' 

0- no biciiltural .component mentioned 

1- Hmanistic aspects of cultirres ideals and values, literature 
(oral or wi'itten), achievement of particular people or politcal 
movements 

2- Historical-cultural heritage of the past — contributions to art 
and science 

3- ^ Deep ^ culture: family patterns and contemporary v;ay of life, 

4- - Itemization of surface aspects of a country — geo^-raphy, dates 

of holidays etc. 

5- A speciTic ciolture only e.g. one Indian tribe 

6- Various cultures of F^ame ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third ciature different from NSiT or aiT 
S-Other (specify) 



23.5 jftmerican culture is defined: 23>5, 

0- -not specified 

1 - narrov/ly : primar.*..!' ' Anglo-Saxon orientation 

2- broadlys ethr '.c pluralism of iimerica. — ^raulticultural 
contributions of various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your ovm v/ords 



24.. 0 COii-iUMITY CQi-iPONENT - , 

24.1 Bilingual libraries are provided for: 24.. 1 AJsS 

0- group not specified 

1 - project children . . 

2- adults of the project community 

3- teachers I 

no-bilingual library not mentioned 

24.2 An ethnic studies library is provided for: 24.2 NS 
. 0-group not specified 

1 -project children . 
, , . 2-adults of the project community 
3- teachers 

no-ethnic studies library not mentioned 
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2A.3 Provision is made by the school for inforiung the parents- 2U. 3 Ji^k^S^j^^,'^'^ 

aM coTOity about the progra^-a through. (Marl: all that apply) 
0-Kethod not specified 
no~xio provision for informing coiamunity 

1 • bilingual nev/sletter - v 

2-' monolingual newsletter 

avs sent to mass raedia, ' • 

4- if articles included v/ith project, check U 

5- bilingu^l fliers sent home ^ oS^ C* 1 0 
(llforraal meetings - pcr^^r^i ^^xcc.fxov^ ^<.^Vvrx^^ f^ ^ 
7".informal meetings open to entire commxinity 

^xaeetings conducted in both languages 
^home visits 
10-othe:c (specify) 

©-project director personally involved in prograra UaA«-S^K i P Proai-A.»n 

7; dissemination, specify how ' U^OrK. ho u. . fit U '^ai^'^^^^'^ttv p r^Vs^TvA 

24.4 Community involvement in the fonnulation of school policies 01 A \ M 

and prograias is sought through s '^•'^ — ' / ~ - 
0- type not specified 
60 ^ JkO'-no't' sought 

<4i-e:cisting comxaunity groups working vdth program 
C/'?'^ 2-bilingual questionnaires 

3-comraunity-school staff committees . ^ a Q e>>c.r es. 
^ a^cominunity advisory groups - fav^>^^v^^^ 

^formal meetins open to the entire comunity s e.r o rc<. c.\^)os, bu^SitstSS 

6- infomial meetings with community groups ccv^d Vcy V^-L^v^S . 

7- other (specify) ^ -x coe )C^fo^ (<1 <c-~-c>| 
* 8-project director personally seeks involvement of comaunity See T^ecoif -1 

in prograiTi. specify how 



'24. 5 . The school keeps informed about community interests, events and ^ ^ M 

problems through; ' _^ ; ^- — - 

no-no mention of: school seeking to be informed about community 
. . 1 -meetings open to the entire comiuunity conducted m both 
languages 

2-couffiiianity representatives to the school 
3~biling^lal questionnaire sent to the home 
4-home visits by school personnel 

. 5-other (specify) 

0-method not specified : . 

o . ; . ■ , ■ ,v ■ .. . ■• , 

'^°°"";24:.-6-The school is open to the coimunity through^ , * ^4*b ^\ ^ - 



8-neetings conducted in both languages 
^hoKie visits 
10-other (specify) 

^J^-project director personally involved in prograra 

. dissemination, specify hov/.* UiorKii^ uj i Ci I • >^<L lea^Ct-S'K •* p /^roar^M 

24.,4 Coimnunity involveraent in the formulation of school policies. 

and prograiiis is sought through s 24^,4. \ ^ 

0-type not specified 
/O^ no-not sought 

, Q^-exi sting coimauni'ty groups working with progran 
C/' 1^ 2-bilingual questionnaires 

3~coiiuaunity~school staff comittees . 
@-coim"iiunity advisory groups - ^av-^vN^s^ckotA per^ ovw^^\ cx^-sd Q e.'rvc * 

5- fornal vaeetins open to the entire coimuunity S e.r o C C^L^ cA'-^^s^ h ^&ih.€ SS<>S 

6- inforriial raeetings with coriimunity ■ gt^oups o^ysd \cx.v C-T^-C t.*^ S , 

7- other (specify) ^ 

S-project director personally seeks involvement of coraxnunity Kt:<o^ <^ 

in prograiTi. specify hov/ 



24-. 5 The school keeps informed about community interests, events and ^ ^1 

problems through: 2^4.. 5 ^ | ^ 

no-no raention of school seeking to be informed about community 

1 - meetings open tu the entire cormuunity conducted in both 
languages 

2- coririranity representatives to the school 

3- bilingxial questionnaire sent to the home 

4- horae visits b;/-* school personnel 

5- -other (specify) 
O~method not specified 



24.. 6 The school is open to the cormunity through? 24.. 6 )^ ^ 

0-not r;ientioned 

no-school is not open to comiiimity for coBiiaunity use 
. 1 -opening school facilities to the coEmiunity at large for use 
after school hours and on weekends 

2- providing adult education courses 

3- other (specify) 



25-0 li-iPACT EVALUATION 

25%1 Project mentions description or disseriiination of the bilingual 

■prograjii through^ 25.1 I. *-} ^ ^ 

Q^nawspaper articles 

P()5 2-radio programs 
: tnr) prograras 

• C ' ^ ^ ^^^video-tapes ~ r' 

. 5"-f ilms ^ 
.. (S^visitors to observe the prograiti 



1 ^ ^ 



Group Testing 
& 

Research 



POMONA UNIFIED SCHOOL DISTRICT 

TITLE YII COl^KUNITY RELATIONS ^>IDE QUESTIONNAIRE 



This information is required for our State and Federal Government year end evaluation 
report. It will also help us in planing next yearns program. 



Please .circle your response 



1. Do they have a general knowledge of the school 
district's ooeration? ^ • 



2. How is their ability to communicate school -policy 
to parents? » 



3. How is their ability to interpret community needs?. 



i\r. Hov is their ability to orr^anize and conduct community 
meetings? 



5. Are they literate in both Spanish and English?..... 

The Com munity R elations Aide will answer the following eight questions 

1. Have you assisted the school' in the recognition 
and understanding of pupil's backgrounds through 
■ direct contact with parents?-. 



Doesn' t 


Not 




Very 


Apply 


Good 




Good 


0 


1 2 


3 




0 


.1 2 


3 


k 


0 


' 1 2 


3 




0 


1 2 


3 




0 


1 2 


3 





2.. Have you established parents advisory cornmittees? . . . . 

3. Have you helped parents understand school standards, 
pupil conduct, attendance , and achievement? 



Doesn' t 
Apply .. 

0 

.0 



Not 
Good 



0 
0 



k-. Have you helped the school understand parental attitudes 
toward school personnel and problems? 

5. Have you helped identify arfias of community concern?.:. 

6. . Can you properly int'erpret and record data on project 

forms? • • • •••••••• • ° 

7. Have you attended and participated in in-service training? 0 

8. What pther duties and tasks have you performed? 



2 
2 



2 
2 

2 
2 



3 
3 

3 

3 



3 
3 



I ■ 



Very 
Good 
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Form 3 



9.0 COMMUNITY INVOLVEMENT AND ADVISORY COMMITTEE FUNCTIONS 



The Pomona Unified School District, recognizing the need for a close 
home-school relationship, has delineated a compreheris i ve program of parental 
and community involvement. For this program to be successful, it must have 
rel-evance for and be responsive to the soc io-educationa I needs of the community. 
It Is vital, therefore, not only to involve children, but to bring family 
members, lay citizens, and community service organizations and agencies into 
the classroom. Based upon the first year of project operations, it is deemed 
critical that these groups be actively involved in the educational environment ■ 
of the bilingual program. 

. 9.1 Parent Involvement : 

Parents and other fami ly members of chi Idren participating in the bilingual 
program shall be involved in a series of regularly scheduled parent-education 
meetings. The purpose of these meetings Is to articulate project objectives 
and program activities and to elicit suggestions concerning student bilingual 
education needs, home-school interfacings, and active parental support require- 
ments. 

Parents also will be involved in the actuaP !ecarning environment as 
resource persons to share their knowledges and expertise with the students, 
and *o serve as identification models for student self-image. 

Further, two part-time Community Rel ation Aides wi II provide a close home- 
school I ink to all parents having children in the bilingual program. This added 
dimension wi!l greatly aid project staff in obtaining the involvement . and support 
essential to program success, and wi I I serve an important function in establish- 
ing district responsiveness to community educational needs. 
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9 . 2 Commu n i ty I nvo 1 veme n t : 

a' comprehensive informational program of the Pomona plan for bilingual 
education will be initiated to members of the community. Lay citizens and 
local agencies and service organizations having specific interest in' the 
biHngual/bicultural character of the community will be encouraged to participate 
as concerned individuals/groups, members of the Advisory Committee, or as 
program resource persons. The on-going vehicles cf dissemination will be school-\ 
ccmmunfty meetings, home visitations, information brochures, and planned visita- 
tions to project activities. The direct methods for community involvement in j 
the bilingual program will include at least the following: 

J Four orientation meetings will be held to describe project intent 
in terms of student growth and development, and to determine 
strategies whereby local citizens and agencies can enrich the 
■ education of those students enrol led in the bilingual program. 

.2 Lists of persons and agenci es wi shi ng to participate in the 
bilingual program wi I I be made. Specif ic determinations also 
will be made regarding the type of involvement desired, i.e., 
field excursions, classroom presentations. Advisory Committee, 
presentations , of program tenets to community groups, etc. 

.3 Formal 1 nvitations wi I I be extended to members of local 

community agncies to make on-rite vi si taticns and/or classroom 
presentations. 

..4 Project staff will make planned presentations to interested 
community organizations concerning both general and specific 
aspects of the program and elicit their, support and direct 
? nvo l vement. 

9.3 Advisory Committee Functions: 

Ah Advisory Committee, representative of parents, school personnel, 
agencies and service clubs, businesses, and lay citizens, will be estabi i shed 
to provide on-going assessment and direction to the bi I ingual program. This 
body wi l l meet on a regularly scheduled basis, and wi I I participate in the 



/ 



following activities: 

Slms::°°" = ^'-^^ ~ °* the Advisory 

, The .dvi.^ry Co^mse w7 , , consist of at least ,5 .e*e,-s representative 
ct the above groups ,„ the Pomona co^unlty. Approximate, y 5,0 percent of this 
group w,,I cce fro. parents of participating chi idren, . proportiona, ,y balanced 
according to Cassroo. ethnic distribution. In addition., representation fro. 
project staff and district administrative personnel shall serve as e. cflcio 
members to the Advisory Ccramittee. 
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25.2 Project *s iiupact: 25.2 hi 

1 - Project mentions that other classes in the school, but 

not in the program have picked up nethods or inaterial froia. 
the bilingual prograin 

2- Project mentions other schools in the local educational system 
have started bilingual programs 

3- Pro:Ject mentions that a University has instituted teacher 
training coin^ses in bilingua,! education to neet staff devel- 
opiizent needs 

26.0 nOLE OF EVALUATOr. 



pH5 



26.1 Svaluator has field tested^ on a group of children \/ho are of 
the saiae language, culture and grade levels as the children in 

the bilingual program: 26>1_ , \ 

0- not mentioned 

1 - published measures 

2- staf f developed measures 

E*7D 3-staff translations of published measures 
4.-staff adaptations of published measures 

26.2 Svaluator has personally observed students in the programs 26,2^ 

0- not mentioned 
no-never 

1- once or twice during the year 

2- more than tv/ice ^ 

3- regularly _ ay^ V » t Val. p H S" C ' T O 

4.-other (specify) ^ 

26.3 Evaluator has met with teachers: 26>3 "3) 

0- not mentioned 
no-never 

1- once or twice during year 

2- more than tv/ice 

3- regularly 

4.-0 ther (specify) 

27,0 EVALUATION PROCSDUPiE 



27,1 ■ 0-not. specified 

1- A comparison group has beeu chosen 

2- A comparison group. will be chosen 



' 27.1 • 



27»2 0-not specified (mark all that apply) 

n)-Pre-tests have been given to project group or sample 
. 2- will be »^ 

^^Post-tests have' been given to project group or sample 

4- . will be ^' 

fPre-tests have been given to comparison group 
will be 

V^Post-tests have been given to comparison group 

5- v/ill be 




